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ABSTRACT

Child-headed households (CHHs) phenomenon is evident in South Africa and stretches beyond our borders and
across the globe. Among the contributory factors are socio-economic conditions, HIV/AIDS pandemic, migration, and
abandonment to mention a few. This study sought to explore the lived experiences of teachers who teach learners from
CCHs. The researchers used Bronfenbrenner’s theory as the lens to interrogate the interaction between the teachers
and learners from CHHs. This was a qualitative study underpinned by interpretivism paradigm to gain an in-depth
experiences of teaching learners from CHH through semi-structured interviews. As a case study, the researchers
identified and constructed appropriate daily experiences of teachers of learners from CHH in Duncan Village, East
London, South Africa. Four (4) teachers from three Duncan Village schools were purposively selected. The collected
data was categorised and thematically analysed. The study found that the learners from CHH experienced persistent
deprivation of necessities and school resources Deprivation led to these learners to lack concentration in class and
poor academic performance, just mention a few. Therefore, this study concluded that schools and teachers as micro-
systems need to be empowered and be sensitive, welcoming, and accommodating to the learners from CHHs. Based on
these findings, this study recommends schools to establish functional school-based support teams of teachers to look
at the welfare of the learners from CCHs, by providing psycho-social support. Furthermore, recommends a
collaborative engagement with various stakeholders to act in the best interest of the child.
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1. INTRODUCTION

In South Africa, the phenomenon of child-headed households (CHH) is evident due to several factors such as, socio-
economic conditions, AIDS/HIV pandemic, migration, and abandonment to mention a few. These factors cause a
growing number of children to fend for themselves, (Phillips, 2015). Child headed households (CHH) are those
families in which the oldest child has assumed most of the everyday responsibilities of providing leadership, decision
making, and running daily chores of the family because of death of both parents (Motsa & Morojele, 2021; Phillips,
2011). UNAIDS (2015) argued that child headed households are the results of socio-economic and political issues
such as crime, political and economic insecurity, wars, displacement, migration, and separation. The social and
economic result of CHH is that these children experience adult burden in their childhood (Maushe & Mugumbate,
2019; Ayieko, 2010). Consequently, these children are vulnerable and are prone to various challenges at school and in
the community. These challenges include absenteeism, role adjustment from being a child to being adulthood, lack of
adequate food and school material (Nyaradzo, 2013). Furthermore, some girl learners experience teenage pregnancy,
and some boy learners engage in substance abuse and worsened by dropping out of school (Nyaradzo, 2013). Phillips
and Le Roux-Kemp, (2015) allege that these children have no one to turn to in terms of support and guidance. These
children’s future depends on quality education, to ensure life full of opportunities and hope to decrease deprivation
and vulnerability (Mathibethi, 2014). Lack of basic needs such as, shelter, electricity to do their homework are
common challenges experienced by learners from CHH (ibid). this sought the lived experiences of teachers of learners
from CHHs.
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1.1 Statement of The Problem

Research evidence suggests that CHH from child headed households (CHH) experience difficulties in learning and
schooling (Le-Roux-Kemp; van der Mark, 2015; & Phillips, 2011). The absence of the adult to vulnerable children
brought burden as the responsibilities are above their power and thus resulted to lack of commitment to their
schoolwork. The main problem is that these learners’ faces unfair and deprivation of basic care, lack of resources such
as books, school uniform, school shoes and moral support that and guidance by adults, therefore faces significant
disparities in their schooling (Phillips, 2015). Whist there is insufficient literature on CHH in South Africa, there
remains a gap in empowering schools and teachers to assist these learners holistically and destigmatise their
conditions. This study therefore seeks to reveal teachers’ experiences of learners from CHHs.

1.2 Research Questions
o Whatisa CHH?
e What are schooling experiences of learners from CCHs?
e What are the teachers’ experiences learners from CHHs?

2. THEORETICAL FRAMEWORK

This study used, Urie Bronfenbrenner Ecological Systems Model Theory as the lens to interrogate the interaction
between the children from CHH learners and their status vis—a-vis — their learning experiences. Bronfenbrenner
ecological system is best suited for the present study because it covers all the interactions surrounding the child. The
Ecological systems theory categorises micro, meso exo, macro and chrono-systems, which have the impact on the
development and academic performance of the child (Ganga & Chinyoka, 2013). For this study, Bronfenbrenner’
ecological system and bio-ecological system theory were used interchangeably. The micro-system layer is closest to
the child and contains the structures with which the child has direct contact. The micro-system includes the
relationships and an interaction a child has with her immediate surroundings (Bronfenbrenner, 1998). The composition
of the micro-system includes family, school, neighbourhood, or child carer. The micro-system involves roles,
relationships patterns of daily activities of the child and that he/she interacts with, and these shapes the cognitive,
social, moral, emotional, and spiritual development of the child. According to Collins, et.al., (2013), a family is
limited to members related to blood in such as biological parents, grandparents, aunts, uncles, and cousins; arranged
according to values, beliefs, and morals. In terms of micro-system, the learner’s acquisition in his/her schoolwork is
influenced by the family, and if not family, peers, teachers, community, and councillors will take part in supporting
vulnerable learners (Donald, et.al., 2014). In the micro-system, the CHH learner is incomplete because of the lack of
parental support and involvement. This means the ecosystem is affected due to poor linkage between the parents and
the school. Therefore, parental absence creates a breakdown in the ecological system that probably impact negatively
on learner’s academic performance (Thwala, 2017; Mushayi, 2013). This argument is further supported by Ebrahim
(2013), who alludes that CHH learners are faced with lack of school needs, resources which results to low self-esteem
and poor academic achievements.

The meso-system according to Bronfenbrenner (1998), is linked with the neighbourhood, teachers and friends and the
community of which the children interact with on daily bases. The meso-system provides the connection between the
structures of the child’s micro-system, which is the immediate family (Donald, et.al. 2014). The traditional or normal
family according to Bronfenbrenner (1998), in the meso- system, children have the support and the involvement of
their parents, families, teachers and the community. Thus, when children experienced the loss of parents, may be
supported, and cared by teachers and the community. However, the CHH learners do not have parents who interact
with the community in raising them. Therefore, CHH in this study experienced abandonment by extended family
members and the community. The CHH learners rejected by the extended family experience socio-economic
problems. (Okeke & Thwala, 2021).

The exo-system defines the larger social system in which the child does not function directly but belongs. These
structures affect the child’s development by interacting with some structures in her/his micro-system such as parents,
caregivers, workplace, peer group, teachers, and school councillors’ involvement in a local community organisation
(Donald, et.al., 2013). The Exo- system involves the links between social settings and broader community and
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extended families (Bronfenbrenner, 1998). The learning is influenced at family level and the support the learner
receives from the family.

The macro -system is considered as the outermost layer in the child’s environment and is comprised of cultural values,
customs, beliefs, laws, and practices that influence all other social system, and how the availability of the resources is
influenced by one level to other (Donald, et.al., 2013). The parents’ ability or inability to carry out responsibility
toward their child within the context of the child’s micro-system is affected. Charlesworth (2017) argues that macro-
system covers the dominant beliefs and ideologies of the cultures of CHH learners. In the African culture, the
philosophy of Ubuntu is admired. Ubuntu is linked with sharing, caring for others and compassion for others
according to (Chisale, 2018; McDonald 2010). Ubuntu philosophy is defined as African view that places communal
interests above those of the individual where human existence is dependent upon interaction with others (Glade, 2012)
and Mashau, & Kgatle, (2019). Mangena (2016), further relates to the phrase that “I am related by blood; therefore,
| exist because | belong to the family “, which explains the humanity or Ubuntu philosophy. Culturally, in African
countries, extended family members take over responsibility of orphans after the death of parents, however, because
poverty and the economic status of the country, extended families normally decline to be supportive to the CHH
learners. However, Ubuntu values of sharing and caring are deteriorating thus CHH children are less cared and
rejected by extended families. CHH learners are often illtreated from all levels of structures in ecosystem and this
negatively affect their development and disrupts learning. This situation is worsened by lack of resources and support
from the society. Serpell and Marfo (2014), further notes that OVC and CHH learners experienced poor
developmental, educational, and mental health outcomes.

Chronosystem covers dimension of time, including the changing time of child’s environment (Donald et.al, 2014; &
Collins, et.al, 2013). Chronosystem is of great value to this study in that it facilitates researcher to find how families
constantly build up the child’s progressive stages of development. The child’s systems and environments are changing
and never stagnant, therefore the life events occur over time. Thus, the child experiences many changes in life such as
death of the parents and adapting to new circumstances. According to (Donald et.al., 2014; Collins, et. al., 2013),
family have a great influence at the development of the child and the progression in learning achievement. However,
for CHH learners, the situation is different, as they have to adapt from childhood stage to adulthood because of the
lack of support from the extended family members and thus affecting their development and learning. CHH learners
according to Skovdald (2016), are faced with new reality of life, they feel insecurity and socially isolated, often in
their critical developmental stages.

3. LITERATURE REVIEW

3.1 Conceptualisation of a CHH

According to Children ‘s Act (Act No 38) of 2005 (2006: section 137(1), a provincial head of social development
identifies CHH as household where:

(a) the parent, guardian, caregiver of the household is terminally ill, has died or has abandoned the children in the
household.

(b) there is no adult family member is available to provide care for the children in the household.

(c) a child over the age of 16 years, has assumed the role of caregiver in respect of the children in the household.

(d) it is in the best interest of the children in the household.

According to the Children ‘s Act, child-headed households need to be supervised by an adult (Children Act No 38) of
2005 (2006: section 137(1).

The definition of ‘child-headed households’ for the purpose of this study is, a household in which the head in the
family is younger than 18 years old and caring for the sick parents or the head dropped out of school because of death
of parents and therefore look for a job to provide for siblings who are still at school. In terms of the United Nations
(UN) Guidelines, Paragraph 37, defines a CHH in relation to living arrangements consisting of two or more siblings
who have lost both parents and there is no adult person to care for them. Therefore, the older sibling is required to take
adults responsibility. The UN Guidelines further conceptualise CHH as siblings living together because of death of
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parents and therefore decides to stay at their parent’s home. The Practice Note no.l of (2010) provides further
clarification on child-headed houscholds for the assessment and determination of a child’s ability to head the
household. Thumbadoo (2013), conceptualised CHH as household, consisting of one or more members, where the
parenting role has been taken over by a child under the age of 18 years. According to Children’s Act No 38 of 2005,
CHH is household where: (a) the parent, guardian, care-giver of the household is terminally ill, has died or has
abandoned the children in the household; (b) there is no adult family member is available to provide care for the
children in the household; (c) a child over the age of 16 years, has assumed the role of caregiver in respect of the
children in the household. (d) it is in the best interest of the children in the household. The definition of child-headed
households for the purpose of this paper is, a household in which the head of the family is younger than 18 years old
and caring for the sick parents or the head dropped out of school because of death of parents and therefore look for a
job to provide for siblings who are still at school.

According to Statistics South Africa (Stats SA, 2015), data from General Household Survey from 2002 -2011 shows
that most child-headed households lost both parents, others lived in households where no one is employed, and social
grants were vital to buy food. This contributes to the deprived household economy and is likely to have a negative
impact on children’s school performance (Pillay, 2016; & Meintjes, et al., 2010) The other contributory factor to CHH
is the rising numbers of AIDS related deaths among adults (Phillips, 2015). In addition, Bryman, (2016) and
Mogotlane, et al., (2010) state that in South Africa, families and communities are currently under the burden with the
status of HIV and AIDS, particularly with care and support of orphan and vulnerable children (OVC) which then
create a new family type, the CHH. According to the United Nations Millennium Development Goals Evaluation
Report (2013), Sub-Saharan Africa has the highest rate of children leaving school early in the world, and the effects of
HIV and AIDS have negatively play part in children dropping out of school early. Furthermore, children who lack
access to quality education are underprivileged in terms of income, and health opportunity (Mwoma, & Pillay, 2015).

3.2 Schooling Experiences of learners from CHHs

It was noted that the death of parents as having negative influence towards the well-being of CHH in Zambia,
Zimbabwe and Swatini respectively (Gubwe et.al., 2015). The economic impact of HIV and AIDS on families and
children generally encompasses from the stage of illness of the parents where children have to face financial
difficulties for medication to the final death stage of parents. When parents die due to HIV and AIDS, the stigma adds
to the problem in continuing schooling of these learners (Gubwe et.al, 2015). These learners therefore experience
stigmatization, harassment and are often bullied at school. In some cases, leaners from CHHs (LfCHHSs) drop out of
school because they must search for the survival means to provide for their families. Other challenges are lack of
school stationery and school uniform. In the Eastern Cape, South Africa, the study by Marongwe et al., (2016)
revealed that children from child headed households have challenges that affect their education. I is further argued that
LfCHHSs have the heavy burden of carrying the responsibility of being parents to their siblings that weakens their
bodies and minds leading to poor academic performance. van der Mark (2015) similarly observed that LFCHHs
experienced challenges in their education which impacts negatively in their learning performances such as role
adjustment from being a child and being an adult and to take care of younger siblings and helping them in their
schoolwork. LFCHHSs lack financial resources that lead to these learners seek for employment and dropout of school to
provide support for their siblings (Campbell et al, 2014 & van Breda, 2010). Van Breda (2010) argues that LFCHHSs at
school is humiliated and not promoted to the next grade because of finances. Phillips and Le Roux, (2015) allege that
these children have no one to turn to in terms of support and guidance. LFCHHSs always come late for school, and they
do not cope in their learning in the classroom and fail to finish their homework. Educators confronted them, yelled at
them when they are late and discriminate against them (Marongwe et al., 2016; Ndonga, 2012). Educators also played
a big role in isolating, ill-treating, and even labelled them as stupid and make remarks about shabby shoes and torn
uniform (Chinhara, 2016; Phillips, 2015). LfCHHSs experienced lack of love and support from educators thus, making
learners fail to reach their goals in life (Fleming, van De Mark & Gubwe, 2015).
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4. METHODOLOGY

Creswell and Poth (2016), states that research methodology contains research philosophy, research paradigm and
methodological approach with detailed description of all the steps, processes and decisions made during the entire
study. Almalki (2016), describes the term methodology as a theory of how research should be undertaken including
philosophical assumptions upon which the research is based, and the implications of the methods and strategies
adopted. In exploring explored the experiences of teachers of LfCHHSs, this paper adopted interpretivist paradigm,
which sought to gain the deep understanding of a perception and explored the understanding of the world and
experiences in which people live (Rahi, 2017). According to Gary (2016), interpretive paradigm is the form of inquiry
that employs a particular approach that assumes an in-depth understanding in the environment of the subject. The
researchers sought to gain an understanding the real feelings of teachers of LfFCHHSs, and interpretative paradigm
allowed the researchers to gain in- depth rich information from the teachers. The study employed a qualitative
research method because the researchers wanted to gain teachers’ experiences of LFCHHs. The qualitative research
approach, which assisted the researchers to explore and interpretate individual teachers in relation to their experiences
in social or human problem (Weiten, 2018 & Creswell, 2014). Furthermore, the qualitative approach was chosen
because it allowed the participants to engage with the researchers and yielded in-depth rich data of the vulnerable
LfCHHs (Citienei & Pillay, 2019; Weiten, 2018). A case study was used as a research design to examine real-life
research problems and phenomena in detail (Turhan, 2019) and assisted in probing the CHHs the phenomenon from
the teachers’ perspectives. The researchers collected data directly from the teacher-participants through semi-
structured. An interview according to (Mustajoki & Mustajoki, 2017), is a social situation in which one or more
people who are unaccustomed to each other meet for a short period and asked questions. Interviews were also used to
elicit and understands people’s feelings, perceptions, and interpretation. Braun and Clarke’s (2013) step-by-step
thematic procedures were used to analyse data from teacher participants. Thematic analysis, according to Richards and
Hemphill (2017) is a process for identifying, analysing, and reporting sections in qualitative data.

5. PRESENTATION OF FINDINGS

The data presented below are the voices of teachers’ experiences in teaching LfCHHS, presented in two themes,
namely deprivation and psychological trauma.

5.1 Psychological Trauma

Techer-participant indicated lack of concentration among the LFCHHSs caused by hunger. It is revealed in the studies
that without food, one cannot concentrate. Teachers 1: These children come to school hungry and cannot concentrate.

5.1.1 Sleepy

In this study it was observed that LfCHHs are always exhausted and sleepy during classes due to hunger and
overloaded with hard work that is supposed to be done by caregiver at home. Teacher 3 stated that: Some of them
come to school, crying, dirty and always want to sleep during teaching situation.

5.1.2 Anger

Teacher-participants indicated that LFCHHs become angry towards other learners and want nothing to do with peers.
Teacher 2: Learners become touchy and do not want to talk to other learners.

Teacher 3: CHH learners show anger issues in the class

Teacher 4: They become violent, showing anger.

5.1.3 Reserved

The findings in this study showed that LFCHHSs are always reserved in the class and are hardly participating like other
children who are not from CHHs in class activities.

Teacher 1: It is sometimes frustrating to see the child as the child would not co-operate in the class, there is high rate
of absenteeism.

Teacher 2: These learners are reserved in the class.
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Teacher 3: They come to class dull, reserved, and not interact with others.

Teacher 4: They do not participate in the class, and they are reserved and shy.

5.1.4 Low Self Esteem

The research showed LfCHHSs have low self-esteem, they do not believe in themselves and doubt their potential to do
better.

Teacher 1: The learners have low self-esteem, isolate themselves.
Teacher 2: They have low self-esteem. They become victims to other learners and bullied.
5.1.5 Absenteeism and Poor Performance.

The study revealed that LFCHHs have a high failure rate due to absenteeism and not cooperating in class. Teacher-
participants reported that absenteeism and late coming of LfFCHHs as a challenge. Teacher 1: Acute absenteeism is
noticed of these learners. It is further revealed that these learners do not do their homework and are not active in the
class.

Teacher 1: The failure rate is noticed to these learners as they know nothing.

Teacher 2: They become dull and not cooperating during tuition period.

Teacher 3: They also do not do homework. Thus, add to the reason these learners fail.
6. DISCUSSION OF FINDINGS

The main teacher experiences on LfCHHs are discussed below in two main themes: deprivation and psychological
trauma.

6.1 Deprivation

Teacher-participants alluded to the fact that LFCHHs often do not access social grants because there is no adult
caregiver or have no birth certificates and identity document to apply for it. According to teacher-participants LFCHHs
experience economic hardship as they do not have a source of income, thus being negatively impacted in school
performance. The lack of financial support for LECHHs found in this study concurs with the findings of the studies by
Phillips (2015) that LfCHHs lack financial resources and struggle to meet educational requirements (Fleming, 2015).
Marongwe et al., (2016), indicated that LfCHHs are affected by hunger, exhaustion, emotional and psychological
distress. Teacher-participants indicated that LICHHs often come to school hungry and for some, school nutrition is
their only daily meal. Studies have confirmed that that LECHHs experience hunger and teachers struggle to teach these
children (Masondo, 2017 and Marongwe et al., 2016). Teacher-participants lamented that LfCHHs do not have the
necessary stationery and school uniform. Similarly, this corn and observation was confirmed by studies conducted by
Van Breda (2010) and Hlengwa (2010).

6.2 Psychological Trauma

The teacher-participants in the study expressed stories of learners caring for the sick parents or seeing their parents
dying. The death of parents is the other issue that caused trauma to LfCHHs. Mabaso (2011) indicate that LfCHHs
have to make adjustment from being a child to be an adult after the death of parents. These children are deprived of
their childhood. They have to do multiple tasks of caring for young siblings and monitoring behaviour of which that is
the duty of adult people. They have no time to play (Evans 2012). LfCHHs are forced by circumstances to engage in
adult responsibilities, economically or otherwise, Chimbiro (2013).

6.3 Lack of concentration, Anger, and Low Self-Esteem

Participants highlighted the fact that LFCHHSs lack of concentration and often caused by hunger and resulting in poor
academic performance. These assertions are supported by Zhangazha (2014); Gubwe et al., (2015) and Marongwe et
al., (2016), that when these learners are hungry, they become sleepy and exhausted. Teacher participants indicated that
learners from CHHs displayed emotions of anger due to deprivation and loss. LFCHHs expressed their feelings to the
teachers that the presence of their parents would have made life easier and enjoy the benefits of being children and
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have food like other children. Because of loss, LEFCHHS isolate themselves from other learners. This kind of behaviour
indicates that these learners need someone to talk to and express their feelings. Accordingly, Newlin, et al., (2016) and
Bonthys (2010), anger and isolation are evident among LfCHHs.

6.4 Stigma and discrimination

Teacher-participants mentioned that LFCHHs are regarded as outcasts by some peers, and this prejudice affects their
schoolwork and performance. The sentiments above are shared in the studies by Marongwe et al., (2016) and Fleming
(2015) that LfCHHs experience discrimination by peers and teachers which negatively affects in accessing education.
Motsa and Morojele, (2016), found that LfCHHs are stigmatised and discriminated against because they are associated
with poverty and HIV and AIDS. According to Ibebuike, et.al. (2014), children from CHH experience challenges at
school as peers make fun of them because they don’t have parents, they don’t have school uniform, nor clean uniform,
for late coming, not doing their homework and failing at school which resulted to some of them dropping out of
school.

6.5 Poor performance.

Teacher-participants indicated that LFCHHs have poor concentration caused by hunger and they sleep in class and lead
to poor academic performance but more importantly, irregular school attendance. Scholars are of the view that
LfCHHs absenteeism pattern is due to loss of self-confidence, low self-esteem that leads to depression, and ultimately
negatively affect schoolwork (Ganga & Chinyoka, 2013; Zangazha, Ganga & Maphalala, 2014; & Gubwe, 2015).
Teachers in this study also alluded to the fact that LFCHHs do not do homeworks or have incomplete work both
classwork and homework and is worse with projects and assignments. The non-completion and non-submission result
in LfCHHs failing school-based assessment (SBA) that contributes to the year mark. In the study conducted by
Masondo (2017), found absenteeism of LfCHHs being caused by overloaded duties at home and parenting whilst the
heads are still children. This study reveals that CHH learners have a high failure rate due to absenteeism and not
cooperating in the class. According to Marongwe et al., (2016), CHH learners give schools a challenge of high failure
rate which is caused by absenteeism together with academic performance in class.

7. CONCLUSION

This study conceptualised the Bronfenbrenner’s Ecological System Model Theory as the lens to interrogate the
interaction between LfCHHSs, the teachers, and the community around them. Bronfenbrenner’s Ecological System
Model Theory in this study manifested in various levels. The micro-system level focused on the daily relationships and
interaction between LfCHHSs with their immediate surroundings. This study found that the learners from CHH were
abandoned and rejected by their relatives after the death of their parents. These learners were left to fend for
themselves with the oldest sibling taking a parental role. Thus, the rejection influenced these learners to be aloof and
angry and extended to the meso- system level, where they interact with teachers and peers at school and the exo-
system level when interacting with the community. The loss of their parents at a macro-system level not only
presented grief to the LFCHHSs, but fast-tracked psychological trauma as they continuously experienced deprivation.
The deprivation over time — Chronosystem level, made the LfCHHs experience low self-esteem, be vulnerable to
bullying, absenteeism from school, and poor academic performance. This study, therefore, concludes that schools are
micro-systems that need to be empowered to be sensitive and welcoming and accommodating to the LFCHHS.

8. RECOMMENDATIONS

The study obtained valuable information on the teachers’ experiences LFCHHS. It therefore recommends that schools
as micro-systems should establish functional school-based support teams (SBST) of teachers to primarily look at the
welfare of LfCHHSs through psycho-social support. Teachers need to be trained on how to manage and respond to
these learners to minimise stigmatisation and discrimination. At the meso-level, the community, need to be
conscientized about the plight of these learners and restore Ubuntu values of caring and sharing and more importantly
that, ‘it takes a village to raise a child’. The plight of these learners, in our view needs collaboration of various
stakeholders, schools, community, and government departments to act in the best interest of the child.

https://ijrss.org Page 63
DOI: 10.47505/1JRSS.2024.6.5




International Journal of Research in Social Science and Humanities (1JRSS), Vol. 5 (6), June - 2024

REFERENCES

Ayieko, M. A. (2010). From Single Parents to Child-Headed Households, The Case of Children Orphaned by AIDS in

Kisumu and Siyaya Districts. http://www.undp.orglhiv/publications/studv/english/sp7e.htm

Bonthuys, E., (2010). ‘Legal capacity and family status in child-headed households’,Challenges to Legal Paradigms
and Concepts 6(1), 45-62.

Bronfenbrenner, U. (1988). The ecology of cognitive development: Research models and fugitive findings. In R. K.
Wozniak &K. Fischer, (Eds). Thinking in Context (pp. 90-103). New Jersey: Hillsdale.
Bryman, A. (2016). Social Research Methods. International Edition. Oxford University,
and Mixed Methods Approaches. Thousand Oaks, CA: SAGE

Campbell, C., Andersena, L., Mutsikiwab, A., Pufalle, E., Skovdald, M., Madanhirec C, Nyamukapae C., & Gregsonal
S (2014). Factors Shaping the HIV- of Two Competence Primary Schools in Rural Zimbabwe J Educ Dev

2014. From <http: //dx.doi.org/10.1016/ j. ijedudev.2014.05.007.> Retrieved on (26 October 2014).
Claherty Charlesworth, R. (2017). Understanding Child Development.10™ Edition. Webber State University

Chinhara, H. (2016). Catering for Children with Special Education Needs in the Provision of Early Childhood
Development programme in Zimbabwe: Towards a Holistic and Inclusive Framework. South African: University of
Fort Hare.

Chisale, S. S. (2018). Ubuntu as care: Deconstructing the gendered Ubuntu. Verbum et Ecclesia, 39(1), 1-8.

Clarke, V. & Braun, V. (2014) Thematic analysis. In T. Teo (Ed.), Encyclopaedia of Critical Psychology (pp. 1947-
1952). New York: Springer

Collins, A., Joseph, D., & Bielaczyc, K. (2016). Design research: Theoretical and methodological issues. In Design-
based research: clarifying the terms (pp.15-42). Psychology Press.

Collins, D., Jordan, H, & Colman, H. (2013). An Introduction to Family Social Work. n Empowerment Series. 4™
Edition, International Edition. United States of America

Creswell, J. W. (2014). Qualitative Inquiry & Research Design: Choosing among Five Approaches (4th ed.).
Thousand Oaks, CA: SAGE

Donald, K.A., Wedderburn, C.J., Barnett, W., Nhapi, R.T., Rehman, AM. & Stadler, J.AM. (2019). Risk and
protective factors for child development: and observational South African birth cohort. [Online] Available:
https://doi.org/10.1371/journal.pmed.1002920 [Accessed: 19 May 2019]

Donald, D., Lazarus, S. & Moolar, N. (2014). Educational Psychology in Social Context: Ecosystemic Applications in
Southern Africa. 5" edition. Oxford University. South Africa

Ebrahim, M. (2013) Perceptions of support given to learners from child headed
homes by institutional level support teams.

Evans, R. (2012). ‘We are managing our own lives’: life transitions and care in
sibling-headed households affected by AIDS in Tanzania and Uganda.
Area, 43 (4), 384-396.

Fleming, K.B. (2015). Improving access to education for orphans or vulnerable

https://ijrss.org Page 64
DOI: 10.47505/1JRSS.2024.6.5



http://www.undp.orglhiv/publications/studv/english/sp7e.htm

International Journal of Research in Social Science and Humanities (1JRSS), Vol. 5 (6), June - 2024

Ganga, E., & Chinyoka, K. (2013). Exploring psychological disorders caused by
poverty amongst orphans and vulnerable children living within child
headed households. Journal of Sustainable Development in Africa,
2(4), 221-240.

Ganga, E., & Maphalala, M.C. (2013). Double Orphaned: A psychological Barner to
Assimilation of Learning Schemes in Child-headed Household.
Accessed October 21, 2016, from

Newlin, M., Reynold, S. & Nombutho, M.M.W. (2016). Children from child-headed
households: Understanding challenges that affect in their academic pursuits.
Journal of Human Ecology, 54(3), pp.158-173.

Gubwe, V., Gubwe, P., & Mago, S. (2015). Child-headed households and
Educational problems in Zimbabwe: The case of Dikwindi Primary
School in Masvingo urban. J Sociology Soc Anth, 6(2),293-301.

Hlengwa, T. (2010). Psychological empowerment of child- headed families through a
mutual- aid group. KwaDlangezwa: University of Zululand. (Thesis —
Master’s in clinical psychology.

Ibebuike J.E, Van Belkum C, Maja TMM (2014). The Lived Experiences and Needs
of Children in Child Headed Households in Resource Poor Communities in
Soshanguve, South Africa. J of Good Gov and Sust Dev in Africa, 2: 61-83
From <http: //www. rcmss.com> (Retrieved on 26 October 2014).

Marongwe, N., Sonn, R. & Mashologu, M.W.N. (2016). Dealing with Children from
CHH: How Prepared Are the Teachers. Journal of Social Science, 48(1,2):
41-50.

Mathibethi, P. (2014). Challenges Faced by Caregivers Caring for Poor Children not
in Receipt of the Support Gant: University of Johannesburg, South Africa

Motsa, N. D. & Morojele, P. J. (2016). Vulnerability and Children’s Real-Life Schooling
Experiences in Swaziland. Educational Research for Social Change, 5(2),
35-51. http://dx.doi.org/10.17159/2221- 4070/2016/v5i2a3

McDonald, D.A (2010) Ubuntu bashing. The marketisation of
‘African values’ in South Africa, Review of African Political
Economy, 37:124,139-152, DOI: 10.1080/03056244.2010.483902

Meintjes, H., Hall, K., Marera, D. & Boulle, A. (2010) Orphans of the AIDS epidemic?
The extent, nature and circumstances of child-headed households in
South Africa. AIDS Care 22(1), pp.40—49.

Mogotlane, S.M., Chauke, M.E., Van Rensburg, G.H., Human, S.P., & Kganakga,
C.M. (2010) A situational analysis of child-headed households in South
Africa. Curation is, 33, 24-32.

Motsa, N. D. & Morojele, P. J. (2016). Vulnerability and Children’s Real-Life
Schooling Experiences in Swatini. Educational Research for Social

https://ijrss.org Page 65

DOI: 10.47505/1JRSS.2024.6.5




International Journal of Research in Social Science and Humanities (1JRSS), Vol. 5 (6), June - 2024

Change, 5(2), 35-51. http://dx.doi.org/10.17159/2221-4070/2016/v512a3
36 Educational Research for Social Change, September 2016,
5(2Education

Mugumba, S. (2019). Experiences of children living in HIV/AIDS-affected child-headed
families at Rufaro Community Triangle in Chiredzi District of Masvingo
Province, Zimbabwe (Doctoral dissertation).

Mustajoki, H., & Mustajoki, A. (2017). A new approach to research ethics: Using
Guided Dialogue to Strengthen Research Communities.DOI:10.4324
/9781315545318.Routledge.

Mwoma, T., & Pillay. (2015). Psychological support for orphan and vulnerable
Children in public primary schools: Challenges and intervention
strategies. South African Journal of Education, Volume35,
Number 3, August 2015.Art# 1092.9 pages.doi: 10.15700/sage.v35n3a
1092

Ndonga, M.E. (2012). An assessment of the impact of HIV/AIDS on the
children s right to education: A case study of HIV/AIDS orphans and
vulnerable children in the Amathole District. Unpublished
Dissertation-Med. University of Fort hare.

Nyaradzo, C. V. (2013). The schooling experiences of secondary school learners
from child-headed households in Thulamahashe Circuit, Bushbuckridge
District, Mpumalanga Province, RSA. Unpublished MA Dissertation.
University of South Africa, South Africa.

Okeke, C. & Thwala P.N. (2021). Teacher job dissatisfaction: Implications for teacher sustainability and social
transformation. Journal of Teacher Education for Sustainability. Vol 19(1):54 -68

Phillips, C. (2011). ‘Child-headed households: A feasible way forward or an infringement of childrens right to
alternative care?’ Leiden University, Leiden, Netherlands.

Phillips, L. (2015). An Outcome Evaluation of Psychological Services to Orphans
and Vulnerable Children in the Western Cape 2015. Western Cape
Government, South Africa.

Pillay, J. 2016. Problematising Child-Headed Households: The Need for Children's
Participation in Early Childhood Interventions. South African Journal of
Childhood Education, 6(1): 1-8.

Pillay, J. (2017). Challenges educational psychologists face working with vulnerable
children in Africa. In T. Corcoran (Ed.), Psychology in education: Critical
theory practice (pp. 95-111).

Pillay, J. (2016). Experiences of learners from child headed household in vulnerable
school that makes a difference: Lessons for school psychologists. University
of Johannesburg, South Africa.

https://ijrss.org Page 66
DOI: 10.47505/1JRSS.2024.6.5



http://dx.doi.org/10.17159/2221-4070/2016/v5i2a3
https://scholar.google.com/citations?user=5D9IxNUAAAAJ&hl=en
https://scholar.google.com/citations?user=5D9IxNUAAAAJ&hl=en
https://sciendo.com/article/10.1515/jtes-2017-0004
https://sciendo.com/article/10.1515/jtes-2017-0004

International Journal of Research in Social Science and Humanities (1JRSS), Vol. 5 (6), June - 2024

Rahi, S. (2017) Research Design and Methods: A Systematic Review of
Research Paradigms, Sampling Issues and Instruments
Development. Int J Econ Manag Sci 6: 403. Doi: 10.4172/2162-

6359.1000403

Richards, K. &Hemphill, M.A. (2017). “A Practical Guide to Collaborative
Qualitative Data Analysis. “Journal of Teaching in Physical
Education. Human Kinetics, Inc.

Statistics South Africa (2015). General Household Survey 2014. Pretoria: Stats
SA.

Thumbadoo, Z.S. (2013). Ways in which child and youth care workers support child-
headed households in communities, University of South Africa, Pretoria,
http://hdl.handle.net/10500/13810
http://www.mcser.org/journal/index.php/miss/article/view/1540

Thwala, S.K. (2017). Experiences and Coping Strategies of Children from Child-
Headed Households in Swaziland", Journal of Education and Training
Studies. ww.researchgate.net/publication/326033853

Turhan, N. S. (2019). Qualitative research designs: Which one is the
Best for your research? European Journal of Special Education
Research.

van Breda, A.D. (2010). The phenomenon and Concerns of Child- headed
households in Africa. (In Liebel, M. & Lutz, R. Eds. Sozialarbeit des
Siidens, Band III: Kinderrechte. Oldenburg: Paolo Freire Verlag. p. 259-
280).

van der Mark. R. (2015). Lived Experiences of Youth Living in Sibling Headed
Households in Facing Challenges Affecting Education. Thesis, Published.
Johannesburg: University of Johannesburg.

Child-headed households

under watchful adult eyes:

Support or surveillance?

Child-headed households

under watchful adult eyes:

Zhangazha, W. (2014). Urban kids Wallow in Poverty. Zimbabwe Independent.
Accessed September 19, 2014, from <http://www.theindependent.co.
zww/2014/09/urban kids-wallow-poverty>

C. email: smkhomi@ufh.ac.za

ORCID: https://orcid.org/0000-0003-3314-031X

https://ijrss.org Page 67
DOI: 10.47505/1JRSS.2024.6.5



http://hdl.handle.net/10500/13810
http://www.mcser.org/journal/index.php/miss/article/view/1540
mailto:smkhomi@ufh.ac.za
https://orcid.org/0000-0003-3314-031X

International Journal of Research in Social Science and Humanities (IJRSS), Vol. 5 (6), June - 2024

https://ijrss.org Page 68
DOI: 10.47505/1JRSS.2024.6.5




